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Reflections on the Assessment of Practice Competencies Community Psychology,
Liberation Psychology, and Ecopsychology Specialization,
M.A./PhD Depth Psychology Program, Pacifica Graduate Institute
Abstract
The framework of the Comprehensive Assessment Plan of the Community Psychology,
Liberation Psychology, and Ecopsychology Specialization of the M.A./Ph.D. Depth
Psychology Program is guided by the values and goals set forth in Pacifica Graduate
Institute’s Strategic Plan. The Practice Competencies designed by the Community
Psychology Practice Council and the Council for Education Programs of the Society for
Community Research and Action (SCRA – Division 27, American Psychological
Association) were integrated into the development of a rubric that includes particular
competencies that are based on depth psychological and ecopsychological abilities,
capacities, and sensitivities nurtured in our values and curriculum. This rubric was
applied to praxis courses that are specifically oriented to the application of knowledge
and competencies earned in theoretical courses. Findings and reflections obtained from
the application of the adapted rubric and narrative assessments were combined with the
analysis of portfolios and video-documentation as testimonies of attained practice
competencies.
The Assessment Framework
The Community Psychology, Liberation
Psychology, and Ecopsychology (CLE)
Specialization of the M.A./Ph.D. Depth
Psychology Program at the Pacifica Graduate
Institute has concluded its 6th year, and is
actively evolving a participatory assessment
and implementation plan that reflects its
integrative values and goals. Our curriculum
strives to foster community psychology
competencies, as well as depth psychological,
ecopsychological, and racial and
environmental justice sensitivities and
competencies.
This ambitious framework requires ongoing
faculty and student efforts at articulating our
mutual pedagogical goals and developing
ways to assess our degrees for opportunities
and challenges in achieving them. We are
working both within the institutional
assessment efforts of Pacifica Graduate
Institute and within the “Guiding Principles

and Competencies for Community Psychology
Practice” set forth by the Society for
Community Research and Action (SCRA –
Division 27, American Psychological
Association), and developed by the SCRA
Community Psychology Practice Council and
the SCRA Council for Education Programs
(Elias et al., 2015, pp. 35-53; Sarkisian et al,
2013; SCRA, 2012). Furthermore, we have
created additional assessment criteria
developed primarily for the classroom from
work that has recently evolved out of
Students of Color and Racial Justice Allies
groups, as well as core values specific to our
specialization that were developed with
faculty involvement as a means to a valuesdriven pedagogy (Taylor & Sarkisian, 2011).
The framework of Pacifica Graduate
Institute’s (Pacifica) Comprehensive
Assessment Plan (CAP) is guided by Pacifica
Graduate Institute Core Values: Stewardship,
Integrity, Service, Eros, and Consciousness
(http://www.pacifica.edu/about-
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pacifica/corevalues?highlight=WyJjb3JlIiwidmFsdWVzIiwi
Y29yZSB2YWx1ZXMiXQ==).
In addition, this Plan focuses on the
attainment of the following goals:
(1) strengthen and enhance academic
rigor and vigor across all programs;
(2) develop institutional assessment for
improved planning and intervention;
(3) continued assessment for
organizational learning, and
(4) resourcing of infrastructure to
provide academic excellence.
In order to be an integral and central part of
organizational learning, assessment must go
beyond compliance and invoke values of
reflection, learning, commitment, and
community, all of which are deep-seated in
Pacifica’s mission and values. As such, one of
the most important objectives of the CAP is to
foster shared responsibility for and
commitment to ongoing assessment and
learning (Fetterman et al, 2014; Fetterman &
Wandersman, 2015).
Learning and assessment are a multi-faceted,
multi-layered, cyclical, and systemic process
with multiple, interdependent, and
interacting feedback loops. The plan involves
processes and structures working
simultaneously on five related but distinct
levels of learning and assessment: student,
course, program, organization, and
community—located both within each and
across Academic Programs and embedded in
the institution’s ecological context.
Assessment is conceived as a process of
participatory learning, knowledge creation,
and knowledge management, a process that is
embraced by the organization and that is
transformed into a reflective, collaborative,
action-oriented, and incremental approach to
improved program planning and
implementation. This includes reflexive
learning that fosters continuous,
transformative, and sustainable educational
excellence.
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The Assessment Strategy
This CAP strategy strives to create a solid and
sustainable process of assessment ownership
and buy-in. It is highly aligned with Pacifica’s
ways of knowing and utilization of learning
for personal, social, and educational change,
thus making it culturally compatible and
increasing the probability of promoting its
sustainability. Further, it aims to facilitate the
ecological/holistic growth of individuals,
organizations, and communities, which are
capable of their own self-transformation. It
emphasizes the need to value existing
individual and organizational knowledge and
to practice it in community, incrementally,
and cautiously. It is based on deep reflection
of expected outcomes and the critical
evaluation of its impacts to adapt knowledge
for continuous self-driven, transformational
learning.
Components of the CAP
The CAP has four components to assess
effective educational excellence:
(1) Student Success
(2) Academic Rigor and Effectiveness
(3) Centralized Data Collection and
Management System
(4) Closing the Loop: Informed DecisionMaking.
Each component has interdependent and
interactive factors or subcomponents that
enable or disenable the application of
knowledge for program improvement. The
plan warrants the assessment of such factors
to plan for interventions. In this paper, we
will focus on reflections of Program Learning
Outcomes as measured by an adapted CLESCRA Practice Competencies rubric. We will
share the additional competencies offered by
our community and ecological fieldwork and
research faculty advisors. Lastly, we will
briefly describe initial efforts at assessing
competencies based on e-portfolios and
video-documentation.
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The M.A/PhD Depth Psychology Program,
Community Psychology, Liberation
Psychology, and Ecopsychology
Specialization (CLE) at Pacifica Graduate
Institute
This specialization is a bold initiative to forge
interdisciplinary transformative approaches
to the personal, community, cultural, and
ecological challenges of our time. While
grounding students in psychoanalytic,
Jungian, archetypal, and phenomenological
lineages of depth psychology, Euro-American
depth psychological theories and practices
are placed in dynamic dialogue with
ecopsychology, decolonial studies, critical
community psychology, and indigenous and
liberation psychologies. To study community
and ecopsychology in the light of liberation
psychology is to commit to the exploration of
the profound effects of injustice, violence, and
the exploitation of others and nature on
psychological, communal, and ecological wellbeing. It is a commitment to create paths to
peace and reconciliation, justice, and
sustainability
(https://www.pacifica.edu/degreeprograms/ma-phd-community-psychologyliberation-psychology-ecopsychology ).
Depth Psychological Community/Ecological
Fieldwork and Research
The M.A./Ph.D. Depth Psychology Program,
CLE Specialization, is committed to a holistic
understanding of psychological well-being,
seeing individual, familial, community,
environmental, and cultural well-being as
inextricably interlinked. Through community
and ecological fieldwork and research,
students work in the area of their calling,
while deepening their ethical discernment,
reflecting on their own positionality,
widening their repertoire of dialogue and
arts-based approaches, and gathering the
theoretical insight and practical skills to
conduct participatory action research and
community and organizational program
evaluation. Praxis classes mentor students in
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innovative group approaches: council/circle,
appreciative inquiry, theater of the
oppressed, public conversation, open space
technology, community dreamwork,
liberation arts, restorative justice, somatic
approaches to trauma healing, conflict
transformation, and imaginal and ritual
approaches to community health and healing.
To hold in mind the intricate workings of
psyche in the context of the complex
dynamics of culture and history is a difficult
undertaking. In this specialization, we also
draw on theories, insights, and practices from
critical community psychology, liberation
psychology, ecopsychology, and indigenous
psychologies. We are keenly aware of the
importance of dialogical and interdependent
relationships, consensus building, and the
arts to developing critical resistance. In the
fieldwork portion of this specialization, each
student, in conversation with a fieldwork
mentor, discerns the area(s) of their
passionate interest, and engages in two
fieldwork immersions (one each summer) to
deepen their understanding of work being
pursued in the area of their interest and to
contribute to the ongoing work of their
setting. During the second fieldwork
experience, students are encouraged to
engage in a piece of research, hopefully of a
participatory nature, applying ethics and
principles of research, and contributing to
addressing an issue or concern which the
community and they think is important to
study. This work enables students to
contribute and to hone research and program
evaluation skills, including asset mapping and
appreciative inquiry. Students join in the
work of ongoing community groups (see
fieldwork manual).
The Assessment Approach of Fieldwork
Practice Competencies
Methods
CLE’s assessment plan is implemented based
on a multi-faceted, multi-layered, cyclical, and
systemic process with multiple
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interdependent and interacting feedback
loops. It involves assessment processes of
structures working simultaneously on six
related but distinct levels of learning, (1)
student, (2) faculty, (3) course, (4) program,
(5) organizational, and (6) community praxis
(i.e. transformative practice) located both
within each and across our specialization
areas, including its ecological context (local
and global community).
The eighteen SCRA Practice Competencies
were integrated into the development of a
rubric that includes particular competencies
based on sixteen depth psychological and
seven ecopsychological capacities and
sensitivities nurtured in our values and
curriculum. The rubric was applied to the
assessment of students’ competencies in
several praxes courses. Qualitative
assessment included the reflection of practice
competencies in student essays, stories
published in newsletters, e-portfolios, and
testimonies by means of narrative inquiry
and video documentation.
Participants
The co-researchers in this study were three
fieldwork advisors, two class instructors, and
fifty students engaged in assessing practice
competencies during the 2012-2016
academic years. Seventeen students in 2012,
eleven students in 2013, and ten students in
2014 who were enrolled in the summer
Fieldwork I course and under the
“Phenomenology and Communication of
Depth Psychological, Cultural, and Ecological
Work” class were assessed by one instructors
and three advisors applying a 45-item rubric
in 2012-2013, and a revised 42-item rubric in
2014. In 2015, seven students engaged in
these classes, five students who were
enrolled in Fieldwork II and in a third year
“Participatory Research Practicum” class,
their students’ peers, three fieldwork
advisors, and two class instructors were
engaged in this assessment applying the
revised 42-item rubric. Lastly, three core
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faculty conducted reflections on findings
throughout these years.
Materials and Procedures
The list of the 18 SCRA Practice Competencies
was slightly modified by separating item 12
into two items: 12: “Collaboration” and 13:
“Coalition Development.” The last adapted
CLE-SCRA rubric has a total of 19 SCRA items,
and the additional 23 CLE items—16 depth
psychological and 7 ecopsychological
competencies (see Appendix B). The rationale
was that building collaborations is an
important practice competency that helps to
develop more complex competencies such as
Coalition Development. We considered that
our curriculum may most likely provide skills
in the former, particularly, at the Master’s
level, and that the latter may be obtained at
the PhD level—i.e., in the third-year classes
and during dissertation research. With this
rationale in mind, we reflected on skills
developed in the first year of fieldwork
compared with second year fieldwork and
third year coursework.
The CLE-SCRA Practice Competencies rubric
scale included three levels of mastery:
(1) Exposure: In core community
courses, all students learn about the
value of this competency and how it
can be applied in community
psychology practice.
(2) Experience: In selected courses,
including supervised fieldwork,
students can choose to gain
supervised practice in performing
tasks and actions related to the
competency.
(3) Expertise: Upper level students
can choose competencies in which to
develop further experience and attain
a higher level of expertise. This might
involve several field experiences over
several terms or years. Postgraduate
experiences and continuing education
allow further development of
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expertise in specific competencies.
(SCRA, 2012, p. 9 cited in Sarkisian et
al., 2013, p. 2)
Not Applicable (N/A): We added this
column to the rubric in 2014 to
indicate that the competency was not
evidenced because the goals of the
fieldwork project did not address it.
The rubric was first created in 2012 with a
total of 45 items and revised in 2014 with a
total of 42 items (see Appendix A). It was
applied in the four praxes courses described
above (see curriculum
https://www.pacifica.edu/degreeprograms/ma-phd-community-psychologyliberation-psychology-ecopsychology/clecurriculum-overview). Data obtained from
various sources reporting on fieldwork
competencies was used in this assessment
and applied at different levels:
(1) fieldwork advisors’ assessment of the
students’ practice competencies evidenced in
fieldwork reports utilizing the adapted CLESCRA rubric;
(2) fieldwork advisors’ overall narrative
feedback;
(3) students’ peer assessments of fieldwork
presentations applying the rubric in two
classes;
(4) faculty’s narrative analysis of yearly
newsletters, students’ portfolios, and a video
documenting testimonies of students’
learning outcomes, and
(5) self-evaluation of third year students’
reflection essays on their perceptions of
attainment of practice competencies applying
the rubric.
Quantitative data was analyzed using
software to determine means. Qualitative
data obtained by means of students’ selfreflections was analyzed using content
analysis (manual NViVo analysis),
determining ranks based on frequencies of
competencies cited under the rubric domains.

December 2016
In addition, narrative analysis of newsletter
contents featuring student fieldwork was
conducted applying the rubric based on
faculty reflection. Students were also invited
to create e-portfolios and showcase their
work as a tool of learning outcome
assessment as well as career search. One
student, who was part of our first-year cohort
in 2012 when our specialization started,
developed an e-portfolio that was used as a
case study to reflect on the attainment of
practice competencies. Lastly, a video
documenting testimonies of students was
included in the analysis. Data was
triangulated to determine overall findings.
Quantitative Findings
Fieldwork Practice Competencies Assessment
in 2012 and 2013
Seventeen students in 2012 and eleven
students in 2013, who were enrolled in the
summer Fieldwork I course and the
Phenomenology and Presentation of Depth
Psychological, Cultural, and Ecological
Work course were assessed on 45
Competencies for Community Psychology
Practice. In 2012 and 2013, three fieldwork
advisors assessed the students’ fieldwork
reports. In addition, in 2013 the fieldwork
coordinator and instructor of this class
assessed the students’ presentations
applying the rubric. Figure 1 displays the
range of the average scores for the 45
competencies combining years 2012 and
2013.
The number of times a practice competency
was reported is described inside the bars.
Overall, the competency score averages
were much higher in 2013 than 2012. In
2012, the competency scores averaged 2.2
and in 2013, 2.7. In 2012, only four of the
45 competencies had averages 2.5 or
greater; in 2013, only 10 of the 45
competencies had averages below 2.5. In
2013, no competency had an average score
less than 2 but in 2012, 9 of the 45
competencies yielded average scores lower
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than 2. The low-rated (average scores
between 1.7 and 1.9) competencies were:
10 (Resource Development); 11
30

(Consultation & Organizational
Development); 18 (Participatory
Community Research);

CLE Fieldwork Competency
Score Range 2012-2013

25

24

20

# of
Competencies15
in Range
10
5

18
11
6

0
1.5 - 1.8

10
5

2012

10

2013

3

1.8 - 2.1
2.1 - 2.4
2.4 - 2.7
Competency Average Score Range

2.7 - 3.0

Figure 1: 2012 and 2013 Fieldwork Practice Competencies.
NS= Students; FA= Fieldwork Advisors. 2012 NS= 17 and FA=3; 2013 NS= 11 and FA= 1
30 (Critical awareness of ethnocentric
tendencies through language, tone, and
expression of entitlement – including
subtleties); 33 (Critical awareness of
connection between exoticism and racism),
and 34 (Understanding of differences among
invasive, participatory, respectful and
trusting research and action process
including but not limited to recording, filming
and photography when developing a
culturally sensible research protocol in
interaction with community). In addition, 16
(Public Policy Analysis, Development &
Advocacy) and 19 (Program Evaluation)
received even lower average scores between
1.5 and 1.7. The rubric with
item/competencies descriptions and their
averages for the two years is displayed in
Appendix A.
What was striking about this data set was the
large amount of missing data. The 2012
students averaged 28 evaluated
competencies and 17 unevaluated
competencies. The 2013 students averaged
18 evaluated competencies and 27
unevaluated competencies.

Faculty reflections in the 2012 and 2013
retreats
Faculty retreats were used to reflect on
findings, particularly, on the average to less
than average scores (items 10, 11, 18, 30, 33,
and 34). Resource development, consultation,
and organizational development (10 and 11)
are taught in courses placed at the end of the
second year and in several other courses
spread over the third-year curriculum.
Fieldwork presentations take place at the
beginning of the second year, consequently, it
is expected that these did not evidence
application of these competencies. Further,
students had not yet been exposed to a series
of content areas that could have given them
the opportunity to develop competencies in
intercultural research (items 30, 33, and 34).
In addition, items 16 (public policy) and 17
(dissemination to build public awareness)
only ranked average. We decided to review
our curriculum and planned for integration of
course content in these areas, as well as to
expand international research opportunities.
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Among the highest-ranking competencies
were those that dealt with ecological
principles, empowerment, sociocultural
competency, reflexive practice, small group
processes, collaboration, self-reflexivity,
building community capacity, legitimizing
other ways of knowing, and various depth
psychological sensibilities. The suggested
findings appeared to be in alignment with the
salience of the course contents and the kind
of learning objectives emphasized in our
curriculum. Further, there has been an
improvement in the degree of exposure to
several practice competencies between year
2012 and 2013. We concluded that the fact
that many of the added competencies were
not ranked (left blank) could be an indication
that they were not applicable to the goals of
the fieldwork project. This fact also suggested
the need to revise and reduce the items and
to add an (N/A) rating. We invited fieldwork
advisors to collaborate in the revision of the
rubric.
Fieldwork Practice Competencies in 2014
In 2014, we added “Not Applicable” N/A due
to the high number of missing data in the
2012-2013 evaluation. We revised the rubric
eliminating items that had a high number of
missing data scores. Missing data may have
occurred when evaluators did not rank a
competency because it was not evidenced in
the student's work. The evaluators (faculty
and students) were instructed to mark N/A if
the competence was not relevant to the topic
of the fieldwork—instead of not ranking the
competency at any level given it was not
evidenced in their fieldwork reports or
presentations. N/A data may indicate that:
(1) the student's work did not evidence the
application of the competency because the
work did not require it (i.e., program
development given the student's work is not
addressing this as a goal of the project) or (2)
the student did not use this competency
because it was not yet delivered as part of the
curriculum and at the level he/she was (i.e.,
first or second year). N/A scores were
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aggregated averaging student-by-competency
ratings.
We engaged fieldwork advisors in the
development of a revised rubric with a total
of 42 items. One instructor and the students’
peers rated the students’ fieldwork
presentations in the second-year class. Ten
students received about 10 “Expertise”
assessments, 16 “Experience” assessments,
and 16 “Not Applicable (N/A)” assessments
out of a total 42 possible assessments.
Appendix B describes the average scores for
each item. There was again missing data. Ten
students were evaluated on 42 items and
from these assessments, only 62% were
actually recorded. Of the 42 competencies
assessed, 17 (38%) yielded N/A 50% or more
of the time (corresponding to a number of 5
or more in the column labeled N/A).
Faculty reflections in the 2014 retreat
Almost all competencies had an average score
of 2 or above with the exception of program
evaluation under the community research
competencies (see Appendix B: item 19) and
one under the depth psychological
sensitivities (item 26). We recognized that
students are exposed to foundations in
qualitative research methodologies during
the spring quarter of the first year, just before
they embark on their Fieldwork I in the
summer. The Fieldwork Handbook instructs
them to apply depth psychological
sensitivities in their first fieldwork
experience and to listen to the community
voices without imposing their own research
questions and intervention agendas. Students
are encouraged to apply research
methodologies in their second fieldwork in a
participatory and dialogical manner,
exploring with community members’
questions of mutual interest and import.
Further, students are not exposed to
evaluation methodologies before the spring
quarter of their second year and just before
their Fieldwork II. Since these data represent
assessment of Fieldwork I practice
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competencies, it is not surprising that these
areas ranked low. As a result, we decided to
conduct assessment of Fieldwork II.
Competencies that received average scores of
3 (expertise) are within the ecopsychological
competencies (items 38; 40; 41, and 42) and
one item (35) under the depth psychological
sensitivities. These findings suggest that the
2014 curriculum allowed students to practice
ecopsychological competencies that may have
been reinforced in more than the one
ecopsychology course offered in the first year.
Fieldwork Practice Competencies in 2015
During the 2015-2016 academic years, we
engaged seven students involved in their
first-year fieldwork, and five students
involved in their second-year fieldwork who
were also engaged in fieldwork presentation
in two classes (2nd and 3rd year respectively).

In addition, CLE faculty reflected on findings
and proposed both assessment
improvements and curriculum review to
strengthen praxis competencies in students
The rubric was applied at different levels: (1)
three fieldwork advisors assessed the
fieldwork reports; (2) the two instructors of
the courses in which students presented their
fieldwork assessed the student products, and
(3) students acted as peer reviewers and
assessed their fieldwork presentations.
Ratings for all the competencies were given
for each student by fieldwork advisors,
faculty, and student peers. Ratings were made
on a scale ranging from 1 (lowest) to 3
(highest) whereas: (1) is Exposure, (2)
Experience, and (3) Expertise in the
attainment of praxes learning outcomes.
Table 1 describes the findings.

Practice Competencies

Fieldwork I

Fieldwork II

Foundational Practices (FP)

2.5

2.78

Community & Program
Development (CD)

2.2

2.52

Community & Organizational
Capacity Building (CB)

2.3

2.6

Community & Social Change
(SC)

2.18

2.67

Community Research (CR)

1.97

2.62

Depth Psychological Practice
Competencies (DP)

2.19

2.44

Ecopsychological
Competencies (EP)

2.3

2.59

Table 1: 2015 Comparison of Scores between Fieldwork I (FI) and Fieldwork II (FII)
NS=Number of Students; FR=Faculty Raters—FI: NS=7; FR=4. FII: NS=5; FR=5
(1) Exposure (2) Experience (3) Expertise
For each of the 5 Fieldwork II students there
was one rating by a faculty and between 3
and 5 peer ratings. For each of the 7

Fieldwork I students there were between 1
and 3 ratings by fieldwork advisors and one
faculty, and between 9 and 11 ratings by
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student peers. For each student, the
advisor/faculty ratings and the student peer
ratings under each competency were added
and averaged. There were some differences
between the ratings given by advisors,
faculty, and the peers. However, differences
were minimal. Both scores (those given by
faculty/advisors and the peer scores) were
averaged to determine the overall score for
each competency domain and competency.
Detailed scores for each of the competencies
under Fieldwork I and II are reported in
Appendix C.

It is important to note that at the time of
assessment Fieldwork I students were
exposed to only one ecopsychology and one
foundations in research class—although
research and ecopsychology are integrated
into other classes. Fieldwork II students take
second year classes specifically targeting the
areas of ecopsychology and program
evaluation in the spring quarter, (and in the
third year fall quarter, after their fieldwork, a
Participatory Research Practicum). This may
explain the lower scores under these two
domains in the Fieldwork I findings.

Findings suggest that practice competencies
perceived by advisors and students did not
improve considerably from those rated under
Fieldwork I to those rated in Fieldwork II.
However, there are slight average
improvements in Fieldwork II in all of the
competencies except in the last two
competencies under the ecopsychological
competencies domain and the community
research domain (see Appendix C items 41,42
and 16)). The competency domain
Community Research shows a low score
under Fieldwork I competency program
evaluation (1.9) but an overall increased
average in Fieldwork II. The last two
competencies (41 and 42) of the
Ecopsychology domain had an average of 1.9
in Fieldwork I compared with 2.6 in
Fieldwork II, and 2.1 in Fieldwork I compared
with 1.95 in Fieldwork II respectively,
suggesting a decrease of the last competency
(42) in Fieldwork II However, in Table 1
above, the overall score of the community
research domain improved slightly in
Fieldwork II (1.97 in Fieldwork I and 2.62 in
Fieldwork II). The overall score of the
ecopsychology domain also showed a slight
improvement (2.3 in Fieldwork I and 2.59 in
Fieldwork II). Furthermore, both faculty and
students perceived there was some curricular
exposure to the practice of competencies
listed under the two domains (research and
ecopsychology) as evidenced in the students’
selected fieldwork reports and presentations.

Faculty reflections in the 20152016 retreat
Overall, it is expected that after Fieldwork II
students may gain more mastery in these
competencies. We will follow up assessing
practice competencies during the dissertation
and writing phase to determine if these are
strengthened at level 3 (expertise). However,
as Table I above suggests, the fact that 6
practice competencies’ domains were
assessed at the experience level (2), one at
the exposure level (community research
under Fieldwork I), and none at the expertise
level (3) alerts us that we need to continue
reviewing our curriculum and strengthening
these competencies.
We decided to expand this assessment with
potential qualitative evidence of practice
competencies through a content analysis of
yearly newsletters, e-portfolios, and videodocumentation in which students showcase
their fieldwork, recent publications, recent
jobs and positions, recent grants, and
scholarships.
Qualitative Findings
Student Reflective Essays
The analysis of 8 third-year student
reflections applying the rubric during the
Participatory Research Practicum class in
the winter quarter of 2015 was used to
train students how to do content analysis of
the gathered testimonies. The instructor

Global Journal of Community Psychology Practice, http://www.gjcpp.org/

Page 12

Global Journal of Community Psychology Practice
Volume 7, Issue 4

December 2016

analyzed the stories applying manual
NViVo procedures utilizing the rubric
domains to code the narrative data. Codes
were ranked based on frequencies. Table 2
describes the findings. The Depth
Psychological competencies’ domain was
reported most frequently (31 times). The
second SCRA practice competencies’

domain most frequently cited was
Foundational Principles with a total score
of 23. The data suggests that students
perceived the curriculum is mostly
developing and strengthening depth
psychological competencies, primarily,
“their ability to listen to unconscious
dimensions of individuals and

Frequency Rank

Practice Competencies Domain

Frequency (times cited)

1

Depth Psychological Practice
Competencies

31

2

Foundational Principles

23

3

Socio-cultural and Cross-cultural
Competencies

9

4

Ecopsychological Competencies

7

5

Community Research

4

6

Community and Organizational
Capacity Building

2

7

Community and/or Program
Development

2

Table 2: Frequency of Practice Competencies’ Domains in Self-reflection Essays
Number of Students=NS; Faculty Raters=FR—NS= 5 and FR= 1
communities,” and “the capacity to listen
into the margins of a situation, to those
voices that have been marginalized,
repressed, or silenced” (see rubric
Appendix B, DP items 20 and 31
respectively).
In the quantitative analysis, this
competencies’ domain received a score of
2.6 in Fieldwork I and 2.7 in Fieldwork II.
Students also reported sociocultural and
cross-cultural competencies as being
cultivated in their studies and in their
application in fieldwork settings (cited 9
times; rank 3).
The fourth most frequently cited (7 times)
competencies’ domain was
Ecopsychological Competencies,
particularly, “the capacity to listen to the

built and natural environments” (EP item
36) and “care to pay attention to the history
(natural and cultural) of a particular place
under consideration” (EP item 37) (see
Appendix C). However, this competencies’
domain scored very low in the quantitative
assessment—1.1 and 1.5 for Fieldwork I
and II respectively. The less frequently
cited competencies earned in the
specialization were reported under
Community Research (CR cited only 4
times); Community and Organizational
Capacity Building (CAB cited only 2 times),
and Community and/or Program
Development (CD/PD cited only 2 times). It
is important to note that Community
Research also received a low score (1.8)
under the quantitative data analysis.
Although findings are tentative given the
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small number (8) of student participants,
results suggest the need to strengthen the
latter practice competencies at least within
this cohort. Other qualitative data sources
were used to determine if this perception is
representative of all CLE students. For this
purpose, student work reported in our
yearly newsletters, one e-portfolio, and a
video documenting testimonies of
perceived learning and praxis outcomes
were used to complement the qualitative
assessment.
Analysis of the Newsletters
Since 2013, our specialization has
published yearly newsletters for which we
select student portfolios of work conducted
during their fieldwork, and/or with
community groups or organizations during
the life of their studies. The selected themes
of the students’ articles reporting on
lessons learned from their fieldwork or
continued community work were coded
applying the rubric. It is important to note
that this assessment is not representative
of all the students’ work but was guided by
pre-determined faculty criteria to select
stories that may inspire and serve as
models originating within the
specialization. Thus, the assessment
already includes bias towards determining
particular practice competencies.
Nonetheless, we found this approach useful
for us to reflect on manifestations of praxis
competencies and what we considered
important. Table 3 shows the frequency of
competencies’ domains by publication year.
The practice competencies’ domains that
appeared most frequently reported in the
students’ fieldwork stories published in the
newsletters from 2103-2016 are:
(1) Depth Psychological Competencies (46),
(2) Foundational Principles (40)
(3) Social Change (33)
These practice competencies are also
among those most frequently cited or

December 2016
reported under the previous quantitative
and qualitative analysis suggesting
alignment of findings among different data
sources. In order to strengthen our
participatory self-assessment, we would
like to hear from our readers and
colleagues the kinds of practice
competencies they perceive after reading
our newsletters
(https://www.pacifica.edu/degreeprograms/ma-phd-community-psychologyliberation-psychology-ecopsychology/clenews-andevents?highlight=WyJuZXdzbGV0dGVyIl0=)
Example of a Student e-Portfolio
One of our fifth-year dissertation students,
Shelly Stratton, developed an e-portfolio in
preparation for a Practice Competencies
presentation at the 2013 SCRA Biennial
Conference. The e-portfolio purports to
evidence how practice competencies
contained in the rubric are evidenced by
the student’s work. We also viewed this
approach as beneficial not only for program
review purposes but for the students as eportfolios can be used for career search,
such as sending a resume when applying
for jobs or for career promotion placing it
in a personal website. The e-portfolio was
presented at this conference and feedback
from participants and presenters was
collected to improve our assessment
approaches and tools (see
https://pacifica.digication.com/shelly_strat
ton_licsw2/Welcome/published). We
would like to invite our readers and
colleagues to assess the evidence of
competencies perceived in this student’s
product and share your feedback with us.
Video-documentation
In 2014 we created a video to share our
curriculum and selected student work. The
following link will guide you in determining
the presence of practice competencies
reported in the students’ testimonies. We
look forward to receiving the appraisal of

Global Journal of Community Psychology Practice, http://www.gjcpp.org/

Page 14

Global Journal of Community Psychology Practice
Volume 7, Issue 4

December 2016

your assessment in order to expand
dialogue about improving and
strengthening our students’ practice
competencies
Practice
2013
Competencies
Domain

(https://www.youtube.com/watch?time_co
ntinue=576&v=6WRD46CPTS8).
2014

2015

2016

Total
(all years)

Foundational
Principles

5

7

11

17

40

Community and/or
Program
Development

2

3

4

11

20

Community and
Organizational
Capacity Building

1

1

4

9

15

Social Change

3

7

11

12

33

Community Research

4

4

8

11

27

Depth Psychological
Practice
Competencies

8

10

11

17

46

Ecopsychological
Competencies

2

3

2

8

15

Table 3: Frequencies of Practice Competencies’ Domain Reported in the Narrative Analysis of
Newsletters

Conclusions and Recommendations
This study is tentative and has a series of
limitations, particularly, given the small
sample of students and faculty engaged in
assessing the practice competencies, and
the consequent need to use non-parametric,
descriptive statistics, as well as qualitative
methods that may not have yielded valid
and reliable findings. However, it has
allowed us to reflect on existing data
patterns from diverse sources and
triangulate findings. The CLE-SCRA Practice
Competencies rubric was a very useful tool
to note gaps and opportunities in our
curriculum and to deepen into indicators of
the existence or lack of particular

competencies. Elias et al, (2015) pointed
out:
As no individual community
psychologist is expected to possess
or flawlessly execute all of the
current 18 competencies (and those
that will emerge in the future),
practitioners will vary in their level
of expertise competency by
competency, based on education,
training, personal values, and
experience. . . . All practitioners
should have been exposed to the
competencies, and their underlying
values and principles, at some point
of their career and ideally during
their graduate-level professional
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training. However, the specific
competencies they develop
experience and expertise in are
shaped by their training context,
work settings, and lifelong learning
that they pursue. The only
exceptions to this line of thinking
are the competencies considered
Foundational Principles. (p. 48)
Overall, results from 2012-2016 showed a
range between 2-2.8 (experience) in the
attainment of foundational competencies
suggesting that this requirement was met.
This assessment allowed us to review our
curriculum targeting the competencies that
appeared less supported by our
pedagogical interventions, and to reinforce
those that appeared more strengthened. We
hope to expand our participatory selfassessment by means of increased dialogue
with the larger SCRA community and the
global community at large, and look
forward to your inspiring feedback and
recommendations.
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Appendix A: 2012-2013 Fieldwork I Practice Competencies Assessment
NS= Students; FA= Fieldwork Advisors. 2012 NS= 17 and FA=3; 2013 NS= 11 and FA= 1
Exposure (1) Experience (2) Expertise (3)
Foundational Principle

2012

2013

2.5
2.4
2.2
2.3
2.2

2.6
2.6
2.8
2.5
2.6

6. Program Development, Implement & Management
7. Prevention & Health Promotion

2.2
2.1

2.0
2.7

Community & Organizational Capacity Building
8. Community Leadership & Mentoring
9. Small Group Processes and Large Group Processes
10. Resource Development
11. Consultation & Organizational Development

2.1
2.4
1.7
1.8

2.7
2.8

Community & Social Change
12. Collaboration
13. Coalition Development
14. Community Development
15. Community Organizing & Community Advocacy
16. Public Policy Analysis, Development & Advocacy
17. Information Dissemination & Building Public Awareness

2.3
2.2
2.0
2.0
1.6
2.0

2.8

Community Research
18. Participatory Community Research
19. Program Evaluation

1.6

2.3
3.0

2.4

2.7

2.2

2.3

2.2

2.4

2.5

2.4

1. Ecological Perspectives
2. Empowerment
3. Sociocultural & Cross Cultural Competence
4. Community Inclusion & Partnership
5. Ethical, Reflective Practice
Community & Program Development

Depth Psychological Practice Competencies
20. Invite and listen to unconscious dimensions of individual and community
experience through attention to dream, metaphor, image, and symbol
21. Include the sharing of images as a medium for deeper communication
between community members
22. Learn to track the psychological and community effects of shared cultural
experiences, mitigating against the disempowerment that ensues from the
individualizing of distress
23. Learn to attend to how the environmental /ecological context affects
psychological and community well-being
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24. Ability to design and communicate about an image-based experience for a
community group
25. Track intrapsychic and interpersonal experiences that help one to discern
the particularities of their vocational call to community engagement
26. Learn to mentor community participants in emotional literacy
27. Build skills for developing nonviolent approaches, particularly in postconflict contexts
Multicultural Practice Competencies
28. Recognition of status as other in multiple categories and self-reflection about
meaning
29. Critical awareness of protocol for varying roles: participant researcher,
colleague, guest, and worker
30. Critical awareness of ethnocentric tendencies through language, tone, and
expression of entitlement – including subtleties
31. Sensibility about local cultural values and behaviors
32. Building and gaining trust/permission for collaboration versus making
assertive demands
33. Critical awareness of connection between exoticism and racism
34. Understanding of differences among invasive, participatory, respectful, and
trusting research and action process—including but not limited to recording,
filming and photography—when developing a culturally sensible research
protocol and in interaction with community
35. Navigating cultural differences—including but not limited to food,
transportation, and personal space
36. Sensibility about time and scheduling
37. Cultural cues for respect and deference
38. Tolerating reasonable discomfort and managing illness or injury
39. Challenges linked to poverty in diverse communities (electricity, water,
plumbing, food sources, transportation options, roads, safety)
40. Environmental/structural realities in other countries - climate, insects,
environmental toxins
41. Awareness of existing community readiness
42. Ability to build culturally, appropriate community capacity
43. Ability to build culturally, appropriate and empowering, community
partnerships
44. Ability to share and co-construct knowledge with community members
45. Ability to include and legitimize other ways of knowing
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2.4

2.3

2.4

2.6

2.6
2.3

2.7

2.0

2.8

1.9

2.8

1.0

3.0

2.1
2.0

3.0
3.0

1.9
1.9

3.0
2.7

2.1

3.0

2.1
2.3
2.5
2.3

3.0
3.0
3.0
3.0

2.0

3.0

2.1
2.4
2.3

2.8
3.0
3.0

2.3
2.0

2.7
2.8
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Appendix B. 2014 Fieldwork I Practice Competencies Assessment
NS=Number of Students; FR=Faculty Raters. NS=10; FR=4
Exposure (1) Experience (2) Expertise (3)
Foundational Principle (2.5)
1. Ecological Perspectives
2. Empowerment
3. Sociocultural & Cross Cultural Competence
4. Community Inclusion & Partnership
5. Ethical, Reflective Practice

1

2
2.2
2.4
2.9
2.5
2.5

3

N/A
0
1
2
2
0

Community & Program Development (2)
6. Program Development, Implement & Management
7. Prevention & Health Promotion

1

2
2.0
2.7

3

N/A
5
7

Community & Organizational Capacity Building (2.05)
8. Community Leadership & Mentoring
9. Small Group Processes and Large Group Processes
10. Resource Development
11. Consultation & Organizational Development

1

2
2.2
2.0
2.0
2.0

3

N/A
5
7
7
7

Community & Social Change (2.2)
12. Collaboration
13. Coalition Development
14. Community Development
15. Community Organizing & Community Advocacy
16. Public Policy Analysis, Development & Advocacy
17. Information Dissemination & Building Public Awareness

1

2
2.2
2.1
2.4
2.1
2.2
2.3

3

N/A
1
3
2
2
5
3

Community Research (1.75)
18. Participatory Community Research
19. Program Evaluation

1

2
2.0

3

N/A
5
6

2
2.0

3

N/A
3

Depth Psychological Practice Competencies (2)
20. Ability to listen to unconscious dimensions of individual and community
experience through attention to dream, metaphor, image, symbol, silence,
gaps, and the unsaid.
21. Sensitivity to shadow issues in groups and organizations.
22. Capacity to invite and to communicate through arts- and image-based
experiences, including community visioning.
23. Capacity to be aware of, to track, and to take responsibility for one’s own
countertransference to an individual or group.
24. Ability to track projective identification, and a capacity for counter
projective identification.
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1

2.0
2.1

4
3

2.0

6

2.0

9
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25. Ability to apply self-reflexivity re. identifying potential ethnocentric,
racial, and class bias.
26. Ability to listen for and open space for the multiple perspectives in a
given group or situation.
27. Ability to sustain a stance of multipartiality that welcomes divergent
perspectives and does not seek to advance one’s own personal perspective.
28. Ability to facilitate dialogical, empathic, horizontal, and democratic
relationships marked by transparency and shared decision-making.
29. Capacity to witness and bear conflict and dissent and to model
nonviolent approaches, particularly in conflict and post-conflict contexts.
30. Capacity to listen to symptoms in a person, group, or system, and to
understand them as attempts at communication, often by that which has
been denied voice.
31. Capacity to listen into the margins of a situation, to those voices that have
been marginalized, repressed, or silenced.
32. Capacity to bracket premature understandings, pre-understandings, and
prejudices that assimilate the new, the foreign, the surprising to what one
already knows and understands.
33. Capacity to place oneself alongside of others, in an apprenticing rather
than a hierarchical, expert relationship.
34. Capacity to move from the visible and the manifest, to the invisible and
the latent, allowing one to “see through” or to deconstruct what has been
taken-for-granted or normalized.
35. Sensitivity to individual and collective trauma.
Ecopsychological Competencies (2.8)
36. Capacity to listen to built and natural environments.
37. Care to pay attention to the history (natural and cultural) of a particular
place under consideration.
38. Capacity to listen to the multiple voices comprising a place, including
people, animals, and earth elements.
39. Openness to experiencing and engaging-- intellectually, emotionally,
practically and spiritually-- with the joy and pain of humans, other sentient
beings and the rest of nature at this particular moment in evolutionary
history (the Sixth Great Extinction, The Great Turning, etc.).
40. Seeing the environmental crises of our time in an interdisciplinary
manner, connecting social, economic, political and cultural issues as they
converge in the crises of our time.
41. Understanding the role and characteristics of our species in the evolving
story of life on this planet and in this cosmos.
42. Becoming aware of and engaging with the multiple efforts currently
underway to rapidly shift and heal the human-nature relationship and the
psyche-nature relationship
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2.1

3

1.9

1

2
2.3

4

2.4

1

2.4

5

2.4

2

2.4

1

2.3

4

2.8

1

2.3

4

2
2.8
2.7

3

0

3

N/A
2
1

3.0

7

2.6

5

3

8

3

8

3

8
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Appendix C. 2015 DPC 783 Fieldwork I (FI) and DPC 883 Fieldwork II (FII) Practice
Competencies
Students were assessed by faculty raters and they assessed each other. NS=Number of Students;
FR=Faculty Raters.
FI: NS = 7 and FR = 4; F II NS=5 and FR=1
Exposure (1) Experience (2) Expertise (3)
Foundational Principle
1. Ecological Perspectives
2. Empowerment
3. Sociocultural & Cross Cultural Competence
4. Community Inclusion & Partnership
5. Ethical, Reflective Practice

783
2.45
2.6
2.55
2.45
2.5

883
2.65
2.7
2.9
2.85
2.8

Community & Program Development
6. Program Development, Implement & Management
7. Prevention & Health Promotion

2.25
2.2

2.6
2.45

Community & Organizational Capacity Building
8. Community Leadership & Mentoring
9. Small Group Processes and Large Group Processes
10. Resource Development
11. Consultation & Organizational Development

2.35
2.3
2.2
2.35

2.55
2.65
2.8
2.65

Community & Social Change
12. Collaboration
13. Coalition Development
14. Community Development
15. Community Organizing & Community Advocacy
16. Public Policy Analysis, Development & Advocacy
17. Information Dissemination & Building Public Awareness

2.35
2.15
2.3
2.35
1.9
2.1

2.85
2.5
2.75
2.75
2.6
2.6

Community Research
18. Participatory Community Research
19. Program Evaluation

2.05
1.9

2.75
2.5

2.45

2.5

2.2
2.4

2.45
2.5

2.2

2.5

Depth Psychological Practice Competencies
20. Ability to listen to unconscious dimensions of individual and community
experience through attention to dream, metaphor, image, symbol, silence, gaps, and
the unsaid.
21. Sensitivity to shadow issues in groups and organizations.
22. Capacity to invite and to communicate through arts- and image-based
experiences, including community visioning.
23. Capacity to be aware of, to track, and to take responsibility for one’s own
countertransference to an individual or group.
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24. Ability to track projective identification, and a capacity for counter projective
identification.
25. Ability to apply self-reflexivity re. identifying potential ethnocentric, racial, and
class bias.
26. Ability to listen for and open space for the multiple perspectives in a given
group or situation.
27. Ability to sustain a stance of multipartiality that welcomes divergent
perspectives and does not seek to advance one’s own personal perspective.
28. Ability to facilitate dialogical, empathic, horizontal, and democratic relationships
marked by transparency and shared decision-making.
29. Capacity to witness and bear conflict and dissent and to model nonviolent
approaches, particularly in conflict and post-conflict contexts.
30. Capacity to listen to symptoms in a person, group, or system, and to understand
them as attempts at communication, often by that which has been denied voice.
31. Capacity to listen into the margins of a situation, to those voices that have been
marginalized, repressed, or silenced.
32. Capacity to bracket premature understandings, pre-understandings, and
prejudices that assimilate the new, the foreign, the surprising to what one already
knows and understands.
33. Capacity to place oneself alongside of others, in an apprenticing rather than a
hierarchical, expert relationship.
34. Capacity to move from the visible and the manifest, to the invisible and the
latent, allowing one to “see through” or to deconstruct what has been taken-forgranted or normalized.
35. Sensitivity to individual and collective trauma.
Ecopsychological Competencies
36. Capacity to listen to built and natural environments.
37. Care to pay attention to the history (natural and cultural) of a particular place
under consideration.
38. Capacity to listen to the multiple voices comprising a place, including people,
animals, and earth elements.
39. Openness to experiencing and engaging-- intellectually, emotionally, practically
and spiritually-- with the joy and pain of humans, other sentient beings and the rest
of nature at this particular moment in evolutionary history (the Sixth Great
Extinction, The Great Turning, etc.).
40. Seeing the environmental crises of our time in an interdisciplinary manner,
connecting social, economic, political and cultural issues as they converge in the
crises of our time.
41. Understanding the role and characteristics of our species in the evolving story of
life on this planet and in this cosmos.
42. Becoming aware of and engaging with the multiple efforts currently underway
to rapidly shift and heal the human-nature relationship and the psyche-nature
relationship
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2.05

2.15

2.35

2.5

2.45

2.7

2.4

2.8

2.35

2.65

2.45

2.7

2.35

2.9

2.4

2.7

2.25

2.7

2.4

2.85

2.45

2.5

2.6
2.5

2.8
2.8

2.5

2.65

2.25

2.75

2.25

2.6

1.9

2.6

2.1

1.95
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